Judging quality of life

Critical A. Which person, José or Emma, has the better quality of life (or
question/task richer life)?
B. Rank order the quality of life of the young people profiled in the
stories.
Overview In this two-part critical challenge, students explore the factors affecting

a young person’s quality of life as a prelude to understanding which
basic necessities are protected by human rights. Students are
introduced to the importance of caring that others around the world
do not have enough to live on through a simulation involving unequal
distribution of treats. Discussion of the unfairness of this situation
leads students to explore more significant and lasting inequalities in
the world. Students then consider what constitutes a good or “rich”
life and read about two young people, looking for indicators of the
quality of their lives. After deciding which of these young people has
the richer life, students develop a list of key factors that determine
quality of life. Working as a class, students read about five young
people from various countries, share evidence about the quality of
each youth’s life and then rank order the quality of these five lives.

Broad The quality of life for young people around the world differs greatly.
understanding Quality of life is not simply a matter of a person’s material
possessions.

Requisite Background knowledge @
tools » knowledge of conditions in developed and developing countries
+ knowledge of young people’s living conditions _—
Criteria for judgment
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= criteria for quality of life (e.g., basic material necessities, sense
of purpose, wanted/loved, respected)

Critical thinking vocabulary @
”.

Thinking strategies
+ underline key words
« rating chart

Habits of mind
« empathy
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Suggested Activities

S e & : g ommp cms s e
8 : “\f 1 Pre-planning Blackline Master #1 &
i i i
4 Pre -assess st : »  OPTIONAL: You may want to use Views on
. knowledge and human rights (Blackline Master #1A-D) as a
g ggat%ity@s‘ X pre- and post-test to assess student growth in

concern for human rights and knowledge of
international development efforts. Before
beginning any class discussion of the theme
of the unit, duplicate a copy of this
Blackline Master for each student and
administer the pre-test. Explain to stu-
dents that they are to record their an-
swers in the “Before” boxes. The “Af-
ter” boxes are reserved for the post-

unit assessment. Store the completed

sheets for redistribution to students
at the end of the unit.

~ Assemble materials  »  In Session One, we suggest a
: brief simulation to introduce

~ for simulation

students to the unit theme of

caring about inequalities

around the world. Assemble the fol-

lowing materials:

* playing cards or coloured cards to randomly distribute among
the class—one to each student in approximately the following
percentages (numbers shown are for a class of 30):

» gold (spades) cards to 10% of the class 3
« silver (hearts) cards to 30% of the class 9
» green (diamonds) cards 40% of the class 12
» white (clubs) cards 20% of the class 6

30

= candies, food or some other benefit to distribute in varying amounts
depending on the assigned card. Below are two suggestions for
possible benefits. Select one of these distribution schemes or create
your own.

Colour (suit) Treat Meal

Gold (spades) « handful or half-cup  sandwich, milk, apple
of Smarties or and a cookic
candies (25)

- SR

Silver (hearts) * modest serving of  * sandwich
Smarties or candies

(10)

Green (diamonds) « a few Smarties or » plain slice of bread
candies (3-4)

White (clubs) * one Smartie = crust of bread
or candy
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»  OPTIONAL: Another possible suggestion to foster empathy for the
hardships faced by young people is to read aloud or invite students to é{?
read a novel about youth in a troubled part of the world. One recommen-
dation, which focusses on life in war tom Afghanistan, is Deborah Ellis’
trilogy (see References at the end of this challenge):

empathy

* The Breadwinner describes the difficulties in Afghanistan that
Parvana faces when the Taliban takes her father away and she has
to disguise herself as a boy to earn money. A map, glossary and
author’s notes provide background information and context.

= Parvana’s Journey tells of Parvana’s quest to find her family. She
and other young victims of war make their way across Afghanistan
when the war breaks out.

* Mud City continues the story of Parvana’s best friend. Living in a
refugee camp in Pakistan, she decides to leave the camp and try her
luck on the streets. For a time she is cared for by an American
family but then is driven back to the refugee camp.

»  OPTIONAL: The Pre-planning section identified materials for a simu- {P
>

lated activity to introduce the unit theme of young people’s rights and
our collective responsibility to safeguard them. At the start of class,
randomly distribute a card to each student. Offer no comment about the
card, but at a suitable time distribute the food or other benefit you have
assembled in the quantities explained earlier. It will likely take little
time for students to erupt into complaints about unfairness. Debrief the
activity by discussing two issues:

empathy

« the parallel unfairness, on the one hand, of some students getting
substantially more goodies than others merely because they get a
particular card and, on the other hand, of people having vastly
greater wealth than others merely because they are born in a par-
ticular country or social class.

« the responsibility, if any, that Canadians have to ensure that people
in other countries are treated fairly, especially if their lives depend
on it.

To avoid anxiety and resentment, end the activity by equalizing the
distribution of goods among students either by handing out additional
benefits or by encouraging the “richer” students to share their wealth.

»  Explain that the purpose of this unit is to identify the basic rights of
young people and consider what Canadians might do to secure these
rights for youth around the world.

> Introduce the concept of quality of life by asking students if they have a m
good life and what are their reasons for this opinion. Record the reasons
on poster paper and retain the list for use later in the session. Encourage Hteriafor
students to go beyond superficial indicators (e.g., lots of money, nice quality of life
clothes) to consider other important factors such as the following sug-
gestions:

K?Z
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Indicators of a good life

5

« nice place to live

« parents or other adults who care
nutritious food to eat

¢ freedom to act on one’s beliefs
« sense of purpose in life

.

« access to education

« feel safe

« affordable health care
« treated with respect

« clean water

« reasonable sanitation

e & :
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eg »  Announce that students are about to read profiles of two young people @
¢ ‘andc eveloping who live in very different situations. One youth lives in a developing

country and the other lives in a developed country. Explain that “devel-
knowledge of

oping” and “developed” refer to the state of economic advancement in a davelopiliq'
country. Ask students to speculate on how developing and developed develope
countries might differ. Create a list of the likely conditions in each kind

of country as suggested below.

Comparing developing and developed countries

Developing countries Developed countries
are likely to are likely to
+ have low income for + have high average incomes

average person

have few job opportunities « provide jobs for most people

make education

offer limited access

to education widely available
= experience vast amounts « meet most people’s
of poverty basic needs

.
.

develop relatively little develop lots of
manufacturing and industries manufacturing and industries

depend heavily on farming be able to afford imported

v and growing own food food from other countries
sl
development »  Draw attention to the connection between level of development and

| to quality of life quality of life by discussing two questions:

gl b

o ¢ Is Canada a developing or a developed country?

» Are developing or developed countries more likely to provide the
various factors that contribute to a good life for its citizens? (Invite
students to consult the previously-created list of indicators of a
good life in supporting their answer.)

z
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Master #3) to each student (or, perhaps, distribute one story to half the

class and the other story to the other half of the class). Suggest that

students read their assigned story (stories) and ”"df:g:"; key
underline phrases in the text that may affect

the quality of that person’s life (e.g., the first
sentence in José suggests that he doesn’t
have his own room or even his own bed).

»  Distribute a copy of José (Blackline Master #2) and Emma (Blackline @

-

»  Distribute a copy of Comparing quality of life (Blackline Master #4) to
each student (or pair of students if individual students read only one of
the stories). Instruct students to use this chart
to compile evidence related to factors that
contribute to or diminish each young per-
son’s quality of life. Invite students to share
their ideas with a partner and to contrib-
ute new suggestions to the previously-
created list of indicators of a good life.

Z;
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Session Two Blackline Maste:

»  Introduce the following critical question:

Which person, José or Emma, has the better quality of life (or
richer life)?

If using the term ‘richer life,” explain that this does not refer to mon-
etary wealth as much as it refers to other important aspects of a person’s
existence. Ask students to review with a partner the evidence recorded
on Blackline Master #4 and to consider which factors are more impor-
tant than others. Based on this discussion, students are to decide which
youth has the better quality of life. Students are to indicate their deci-
sion and offer a short written justification focussing on those factors
deemed to be most important in determining quality of life.

»  Invite students to share their decisions and supporting evidence. Ask
students to explain why their evidence points to a richer life and the
importance of the factors they cite. Discuss how being rich and having a
good quality of life might be connected and how they need not be
connected (e.g., Is quality of life determined by having the most up-to-
date computer and brand-name clothes?). If necessary, revise the class
list of “Indicators of a good life” and place a star besides those factors
that students identify as most important. As a class, try to agree on eight
to ten most important factors.

young people from around the world. We suggest choosing five stories
from the seven true stories that are provided.

The accounts from Liberia (Blackline Master
#10) and Afghanistan (Blackline Master #11)
deal with child soldiers and may be more
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* Fernando (Blackline Master #5): A boy e B : e ot oy,
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who lives in a remote village in Ecua- P o S e S T Bty
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dor sees education as the way to oy i Mo
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achieve his dream of becoming the
pilot who flies the plane into his
village each week.

*  Taposhi (Blackline Master #6):
A girl who lives with her unem-

Ployed mo.ther and dying father «..”””3:»:'2::4‘ i
in a slum in Bangladesh hopes o L e "
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to finish school and find work
to help support her family.

«  Gopi (Blackline Master #7):
A Lebanese girl, crippled
with polio at age two and
thankful for the operations that ena-
bled her to walk, hopes to become a teacher who
tells children about the importance of polio vaccinations.
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* Celine (Blackline Master #8): A girl, sent from her home in rural
Haiti at age ten to become an unpaid child servant, is finally able to
receive the schooling that had been promised.

* Aisha (Blackline Master #9): A Rwandan girl returns to her village
where soldiers have killed everyone and burned the houses and
crops. She discovers her younger brother hiding in a clay pot and
realizes she is now his sole caregiver.

« James (Blackline Master #10): During a short-lived peace, an
eleven-year-old boy who was taken by Liberian rebels to become a
child soldier has a brief opportunity to go to school.

* Mustafa (Blackline Master #1 1): A young boy in Afghanistan after
spending most of his life as child soldier relinquishes the security
he has known and resist the Afghan tradition of avenging family
deaths.

(Blackline Master #12) to record information about their assigned

young person’s quality of life, select one of the stories to use as a

demonstration example. Using an overhead transparency of Blackline rating chart
Master #12A-B, record the 8-10 “quality of
life” factors in column one from the class-
generated list. Distribute a copy of the sam-
ple demonstration profile to every student
(selected from Blackline Masters #5-11).
Ask students to read the story looking for
evidence in the youth’s life of the ab-
sence or presence of each factor. Record
student-generated evidence in the sec-
ond and third columns on the trans-
parency. After assembling all the evi-
dence, as a class use the scale “+2 to
27 1o assess the extent to which
each factor is present.

»  OPTIONAL: If students will need help in using Looking for evidence @

»  IfySucompleted a sample demonstration with one of the profiles, select
four additional stories from Blackline Masters #5-11. If you did not
complete a demonstrate example, select five profiles. Divide the class
into equal groups and distribute a copy of one story to each student.
Distribute a copy of Blackline Master #12A-B to each student (or pair
of students). Students are to work individually or in pairs to record
evidence of the absence or presence of each factor, and then score each
factor using the scale.
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Session Three Blackline Master #13_

> Organize students who read the
same profile into groups. Allow
each group time to discuss their
findings, agree on common
scores and decide how to re-
port their results to the rest of
the class. Arrange for stu-
dents to display their results
on the chalkboard, on chart
paper or on an overhead
transparency of Blackline
Master #12A-B. Ask
each group to describe
the main details of their
assigned youth’s story
and explain the scor-
ing for each quality of life
factor.

»  Before making the group presentations, distribute a copy of Ranking the
quality of life (Blackline Master #13) to each student. Explain the
critical task:

Rank order the qualiry of life of the young people profiled in
the stories.

Ask students to listen carefully to the information presented by each
group. They are to record evidence of the absence and present of the
most important factors. Afterwards they are to rank order the quality of
life of the five young people profiled in the stories (including, if
applicable, the profile used as a demonstration example) and then
discuss their decisions in small groups. Explain that the person judged
to have the highest quality of life should be ranked as first, the next
highest as second, and so on. Before students begin, you may want to
share with them the rubric for assessing this activity found in Assessing
the ratings and rankings (Blackline Master #15).

»  Invite students to share their rankings and supporting evidence. Encour-
age discussion on the extent to which quality of life is determined by
important needs versus material luxuries. Assign students to write a
paragraph explaining what they have learned about the most important
factors in determining the quality of their own lives.

i
"
Young People’s Rights 8 /_?L" The Critical Thinking Consortium

O S S B R N B ST






